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POUND TO SUCCEED
With the collapse of the old sacral kingship.:lll around the
Mediterrancan in the middle of the first millennium B. C, men
were everywhere asking themselves what forcx‘/lervatft,cr .remnmc\l
the golden question of the civilized world: “"Who 5 in charge
:n‘ou‘nd here?” By way of answer, a breed of :xmb:tlouls and
often capable men, the tyrants, moved in and took over i ‘thc
name of law and order: the fatal weakness of their position
was that their authority, resting neither on birth nor election,
could be legitimately challenged at any time by anybody that
was strong enough to stand up to them. So the world sh()ufcdl
pacans of gratitude and joy when hard on the heels of the ty-
rants another and a very different kind of tusk-forc.c uppe.ared, A
saintly band of prophets, a generation of wandering \\'xs’emm_“;
the Sophoi. best represented by the m‘nnorml SC\'CI'I S;lg;e:s‘. Fl‘.‘gjsk
men of matchless intellect and sublime compassion, ;1ttc'r cor-
recting the political and moral disordgrs of their owi societies,
wandered through the world free of carthly passions zmd at-
tachments, Sccl;r‘:\u only wisdom and imparting freely of ﬂ!cu‘
vast knowledge and perception to distraught and dnsorganuc{d
communities throughout the ancient \\'o‘r!(l__ It was their SGILA.-
less wctivity that put the Greek world oo ive feot after the Dark
Ages, o so 1t was helieved. .
Youns men evervwhere, fascinated by the pow erful min
and godl‘ike indcpcz'ldence of these great teachers, f()HO\\“L
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them from city to city in droves, begging to become their dis-
ciples and vying for the privilege of serving them and of plac-
ing their fortunes (which were often constderable) at their
disposal. Great citics and mighty potentates were willmg to
offer anything for the healing ministrations which the Sophoi
gave to all free of charge. It was « shame to sce sucl highly
marketable product going for nothing, and it wus not long
before a new type of wisemen appeared---the Sophusty, meaning
so-called or pscudo-wisemen. They diligently imitated every
detail of dress, manner, and speech which had endeared the
real Suges to the whole of mankind, by which bait they too
gathered disciples in their highly-publicized travels, and were
soon able to settle down and establish expensive and fabulously
profitable schools in the big cities.

The special education in which these schools excelled went
under the name of rhetoric, which was boldly and unashamedly '
defined and advertised as the art of giving people exactly
what they want in order to get exactly what yox want out of
them. To palliate their sordid commercialism, the Sophist
teachers always insisted that they were frank, searching, un-
sparing crusaders of the Emancipated Mind, and it was So-
crates’ dangerous calling to expose the fraudulence of that
claim. He accused the brotherhood of training their pupils “to
appear, in the eyes of the ignor;mt, to know more than those
who really know”; to which they replied that they could see
nothing wrong with that since experience showed that such
clever sales techniques always paid off. But what is that, So-
crates protested, but “a mere knack and a routine—busy work
- Teall it foul, as T .do all ugly things.” Socrates also fore-
saw and prophesied that any system of hard and honest educa-
tion would be forced off the market in short order by a com-
peting system which offered its students fun and games at
school and top administrative jobs and big puy afterward. For
of course, the Sophists, as would-be successors to the Sophaoi,
specialized in preparing the young for important public office
ind private fortunes. rhetoric was the mantpulation of people,
especially in the mass, and its professors promised wealth, fume,
and power to those who tock their courses, from which it can
be readily seen that Socrates was a troublemaker who would
have to be removed. And removed he was, by that very class
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of profemors‘ who forever after proc]:umed him their patron

saint, - e
Also removed from competition, as Socrates pxcdxctec, N
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dorus was a typical Sophist whose writings have probably done
more to wreck the cause of real education (by supplanting the
reading of original authors by his own required college survey)
than those of any other man. Now the theme song of the Sop-
hists was that education is the solution to all social ills, and
Augustus firmly believed what the secretary of a later emperon
wrote, that education alone gives Rome the right to rule the
world. Accordingly he spared no pains in searching out and
encouraging any sign of talent in the young. He would agree
with Pliny that the education of the poor is the responsibility
of the Princeps. Pericles had made Athens “the teacher of
Hellas™ by bringing together under his hospitable roof the
greatest thinkers in cvery field; the Scipionic circle in Rome
had tried the sume sort of thing. Augustus, following their
example, drew the professors of the East to Rome with fabulous
salaries and total indulgence of their vanity: he not only allowed
them complete freedom of speech but patiently suffered their
outrageous tnsolence. After the death of the dull and busy
grind Hyginuy, the presidency of the great Palatine academy
went to M. P Marcellus, an ex-boxer who told the emperor,
“You supply the people, but we supply the education,”—and
he got away with it. So did his successor, Paelemon, an ex-slave
who announced that real education had begun at his birth and
would perish at his death: though two successive emperors,
Tiberius and Claudius, both declared Paelemon utterly unfit to
teach the youth because of his gross and vicious immorality,
his position was never in jeopardy, because he had written a
handbook of rules for correct speech. Timogeies came to Rome
from Alexandria as a cook, got a job as a litter-bearer, took up
rhetoric, and ended up as a close friend of Augustus, who
tolerated his unbelievable impudence in hopes that there might
be real intelligence behind it There was not. The Lgyptian
Apion was lured to Rome from the presidency of the University
of Alexandriu; Pliny called him “the drum of his owa fame,”
and the salty Tiberius gave him the title of “the cymbal of
the universe” to describe his brash and ceaseless boasting and
self-glorification. He produced nothing of value.
Space will not allow us to unfold the long catalogue of men
who guided the thinking of the civilized world for a thousand
years. Let 1t suffice to name Symiachus. perhaps the most

influential man in sdu)l;trship and government the Roman
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world ever saw, of whose greatest writing Professor Ruaby
wrote: “The ordinary reader . . . secks in vain some glimmer of
reasonablencss, some pmmise of sense.” What more com-
pelling testimony could there be than the curccrs‘()f such men
to the miraculous powers of that system Of.lf.dLlC;ltl()n for
Success inauurated by the Sophists of old? In time cvery town
in the empire was providcd with sdmulmnstc_rs at governinent
expense: three Sophists for a small town, four »So'phxs‘ts and
four gr:unm;triuns for county-court towns '(d(g'(;;‘-a/ L//bm/), :Flld
five rhetors and five gr;m]murinns for c1t10§‘. From \’cs]\.;lsx}m
on, the Imperial government puaid the salaries of teachers, in
cluding, under Severus Alexander, the elementary teacher 1
every village. Justinian issued his pr;\gm;ltic sanction “that tllx-g
youth may be trained in liberal studies throughout the du-

main.”’ .
The student registering 1 any of the schools was cutering

orld of muke-believe. Indeed sehole and its Latin equivalent.

both mean "'play’—the school s a little universe of its
as are not

4w
ludus cu
own where one engages 1n such “liberal” ;1ct1v1t'ms :
srescribed by the exigencies of real life. The “education for
life” idea, Dio Chrysostom noted, really turned the schoolgwapm
into a plﬁymom and rendered thclstudent pcculi:trly unfit for
life. One of the main functions of the school was to keep th.c
young out of trouble by channelling their energies into h}ld‘l“
tional and accepted areas of expression. The system \\*:le o’n-.
ginally designed for upper»dus§ youths, brgught up by ‘s.;x\:c's
who spoiled them rotten, traditionally per.mlt‘ted to mdmgc in
properly-directed political rioting and mldm{;ht deprcdnhuns}
acainst the lower classes and their leaders. They werce pcttc;‘-
and envied by the whole society, which officially pmlungc'ul
wdnlescentia and its licences to the age of forty. “Nature it

to youth,” wrote Cicero, “and if thev -

self suggests desires
I sl o is endurable and par-
jure no one elsc’s life. whatever they do is endurable and p
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N S CTANK W av vouth their amours with
donable . . . onlya crank would deny y amo -
" Philostratus blasts the Romans for their scrupuiots
"neither you nor your
105,

courtesans.’
attention to harbors and roads while .
laws show the slightest interest in the children of your ct ,
pcuple or women.” St. Augustine hears this

or in the voung [
1d foreet about him
{

out: if a bboy was in school his parents cou
if he was not in school nobaody cared about him.
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The hell-fire clubs of Athens and the scandalous rioting
of Alcibiades and his crowd were a direct result of the "emuan-
cipated” and permissive teachings of the Sophists. Of course
such behavior wus disavowed by the professors, who made
a special point of insisting that a teacher was never to be held
responsible for anything a pupil might do; for that matter, a
teacher was not responsible for what /e might do. Lactantius
says that the most immoral and greedy professor he ever knew
specialized in courses on virtue and the austere life. And why
not? "What good does it do.” wrote John Chrysostom, the
greatest teacher of his day, “to pay high salaries to teachers
and raise up a host ol experts when the actions of our society
speik so much louder than their safe, conventional platitudes?
For discipline of the mind is as far beyond mere lectures on
education as doing is from talking.”

The schools, designed to please and attract the youth, madc
no attempt to limit their fun, but only to channel it. Quintillian,
after some hesitation, decided that the corruption of morals
which was a natural and expected puart of life at the bigger
schools was after all a price worth paying for the stimulatior,
associations, competition and professional openings they of-
fered. Everywhere, as Rhode puts it, “people of every class
became inflamed with a desire to achieve the new ‘success.” ™
Parents pushed their children into it: "Full of ambition for
their children,” wrote Petronius, “they don’t want to see them
study the hard way . . . and of course everybody is going to
school in such numbers that you can’t even count them.” They
all want to begin at the top, says Pliny, “want to know every-
thing at once . and are quite satisfied with themselves as
they are.”” Should institutions which cater to adolescent minds.
Quintillian wondered, be allowed to set the tone of the whole
civilized world? That is the very thing, he decided, which
brought about the dire intellectual decline of the times. But
still, it was precisely because the students were ot given to any
serious thinking that even their wildest actions were looked
upon with indulgence: the students of Carthage; St. Augustine
reports, “commit all kinds of outrages with perfect insolence
and immunity, things punishable by law, but permitted by
custom” to the students.

What kind of “protest” would one expect from such stu-
dents? The idealism of youth had been harnessed and con-
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tained from the beginning in the high-flown and altruistic
clichés. of standardized spccchcs to lwc learned by heart. Li-
sias’s “Twenty-fifth Oration™ (his very worst), was the mode!
for the schools becuuse of its stexcot}ped treatment of te
prescribed theme, "No Man is born an Oligarch or a Demon
crat.” The so-called Pagan Martyrs of Alexandria were a band
of professors who collided with « mad emperor on the subject
not of human rights but of professorial prerogative, and s
lost their heads. Real idealism is hard to find—there were
teachers with great hearts and great minds, like Dyscolus.
Fratosthenres, Valerius Cato, and Actius, but they all found the
doors of the schools closed against them. Only Lratosthenes
held his own against the united malice of the faculty of Alex-
andria.

In Egypt, where priest-led student fuactions had been rioting
for untold centuries, the Romans shrewdly put responsibility for
social order in the hands of the gymuasiarch, the local school-
teacher, who was made president of the town council and/or
of the assembly of archons in the home capital where he lived.
But the rioting went right on, with the gymnasiarch usually
leading one of the factions. "There is the man who stirs up ail
the trouble!” cried the Jews of Alexandria when the school-
teacher Hierax entered the theater. Like the later gads, the
gymnasiarch was out to promote himself and sometimes rose to
~giddy heights of power.

But everybody was playing the same game. As Dio Chry-
sostom told his students who hesitated to go the Sophist path:
30 you think you are any wiser than Croesus, who was the
richest man in the world and took the advice of Sophists?”
“What's \\'m]g with studying to get rich?” the great Isocrates
would ask, “why ¢lse do we exercise piety, justice dlld the other
virtues if not to promote ourselves?” If one is sincere, he ex-
plains, there is no moral default, and any properly trained
rthetor knows how to make himself really sincere. The student,
Cicero suys quite frankly, "must refer everything to his own
ends” and never cease asking, quid mibi wtilini—what is there
in it for me? The program geared to “the naked self-interest
(which) ruled in the rhetorical schools™ from Isocrates on
(W, Schiviid) was all that any ambitious boy could ask for;
they all took to it like ducks to water. “What song is swecter?”
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asks Cicero, "than that of the rhetorician, . what 1s fuller,
more subtle, intellectual, admirable, fulfilling, satisfying?”

MANUS MANUMN LAVAT

Discipline was not severe because the student was in_a
position to blackmail the teacher and they both knew it. It was
common pr;L(‘ti(;e at Rome, ;1ccording to Augustinc, for students
to avoid paying a teacher when the fees were due “by conspit-
ing together and all of a sudden removing to another teacher
in a body.” This would mean disaster to the professor, whose
name, fame and fortune naturally depended whally on the
number of students he could attract. So professors would pay
students to attend their lectures (a sound investment since the
stute paid them by the numbers), and every teacher at a.great
aniversity had to have his "chorus”™ of supporters among the
students, a devoted band who would recruit more students
(often by force), applaud their hero hysterically at the end of
every sentence, heckle rival professors, and fight rival choruses
in the streets and at the games and shows. At first the choruses
were made up of students from a single country—like the
Syrians at Athens who supported Lunapius because he was a
Syrian—but membership soon became general as the gangs
would wait at the docks to carry off newly-arrived students as
pledges (the "toxes™) or send their scouts out into the provin-
cial cities to pledge boys intending to come to Athens to school.
So from beginning to end the first principle of rhetoric—
that size and number are everything—dominated the schools.
In return for their support, the students were spared all dis-
cipline. The most famous professor of them all, Libanius, has
told how his students would laugh, talk, yawn, catch tlies, look
out of the window, sleep, draw pictures, and do anything but
listen to his celebrated lectures, and then leave the hull for the
games, shows, parties, stews, markets—anything but study.
Why didn't the most influential teacher of his day make an ef-
fort to check this sort of thing? Because the boast and glory of
his life was that he had more students than anybody else. He
was enormously vain of his success as a teacher, and well 1llus—

trates how the pact of mutual LO[YUPU()I] kept things going:
return for his Lompletc permlssweness he inststed on one thmg
—that nobody erer criticize him; because of his enormous fol-
lowing his shallow letters (1600 of which survive) carried great
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prestige and his name bore irresistible authority: Libanius could
make or break any man’s career. And because of his great
influence and renown it was very much in the interest of any
student to say he had studied with Libantus. So who held the
whip handle after all? A multitude of students made a Liban-
ius, an lamblichus, or a Stilpo (at one time he had 30,000
students) great, und the hordes had no choice but to follow
the great man whose name alone could give them prestige. The
astounding thing is that none of the great professors ever pro-
duced anything of any value—the game is the purest make-
believe, and yet it went on and on for centuries as the self-
serving giants of education were able to “keep up the appear-
ance of success by mutual praise and admiration.” (Raby.) It
wis the education-government complex that kept things going:
the great professors were all related by birth or marriage to
each other wnd to the imperial family; everybody knew every-
body else, and the school remained, as the Sophists designed
it to be, the door to top-level positions in public life. The stu-
dents knew what they were after and that only the school could
give it to them. Why should they ever rock the boat? ’
The collapse of ancient civilization was marked by the rise,
in the words of Fr. Blass, of “despotism, servilism, and scholar-
ship.” Note that scholarship does #ot go down with tl1¢ ship. It
torpedoes it. Years ago we wrote that “the very thing that
stifled learning was pure oxygen to the schools,” namely that
preoccupation with office-work, with classifying and compiling
and grading and processing, became the whole concern of
scholarship in the Dark Ages. Of course there is plenty of
learned noise all the time—the one thing that kept professors
going, wrote Epicharmus, was their constitutional inability to
shut up whether they had anything to say or not. (Indeed, Boe-
thius of Tarsus became the richest man in the empire by guar-
anteeing to teach anyone to speak on any subject for any leng'th
of time.) But aside from that, the well of scholarship c‘omd
never run dry as long as the art of literary criticism su.rwved;
professors took sides in critical debates which endured literally
for hundreds of years as a Jearned pretext for those \\'ondcr'ful
academic feuds which of course centered around personalities,
sprezld throughout the entire world, and gave to the c::u'eers of
the learned an appearance of real emotion and enthusiasm: the
smaller the minds, the greater the vigor and dedication they
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brought to the feuds. The favorite issue for taking sides was
not Homer or Virgil but the “New (Asi:m) Education” versus
the "Old (Attic or Classis) Fducation”: they were of equal age
and as alike as peas i a pod, but they provided the unfailing
topic for discussion that kept generations of professors in con-
genial and remunerative employment. The busywork of the
schools Jooked impressive from the outside, but as Clement of
Alexandria noted, there was really nothing to it, "babbling
away in their own special jargon, totling their whole lifetime
about special definitions . . | itching and scratching. . . .7 It
was all as easy as sneezing once one got the knack of it. "It wus
thetr own lack of productivity which forced (the professors)
to address themselves ever and again to these same threadbare
issues,” wrote A. Norden.

One theme above all provided the great professor with a
subject worthy of his pen, namely the lives of the great pro-
fessors, beginning with his own. Favorinus, who knew Fronto
and Plutarch, was a friend of the Emperor Hadrian, and taucht
at Ephesus and Rome where the fabulously rich Herodas Atticus
attended his lectures, achieved the pinnacle of fame by an ora-
tion on the subject of his own greatness, and left as his lifc’s
work a great chaotic opus in twenty-four volumes—about him-
self. Ilustrious men travelled ceaselessly from library to library
gathering material on the lives of illustrious men who had
spent their lives travelling from library to library gathering
materials, etc., etc. When one entered the school one automati-
cally ceased to be one of the vulgar—and that is why the vul-
gar clamored in their thousands, at the invitation of the emper-
or, to get into the school. And because the door was kept open
and the prize was never beyond the hope of even the stupidest
boy, provided only he had ambition, the school maintained its
marvellous equilibrium and stability for centuries. The ambit-
ious boys, the kind who lead student riots, were the least in-
clined of all to protest.

The only real danger was serious thought. This is well
illustrated in the carcer of Apuleius, who was showered with
honors and had statues of himself erected in a hundred: cities
in recognition of his rhetorical compositions in priise of smoke,
of dust, of sleep, of indifference, in short, of nothing, but had
to face mobs in the streets and prosecution in the courts when
it leaked out that he had private opinions of his own—very de-
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vout, religious opinions, to be sure, but unmnvcntio.nul—-;lhnd
had been up to such sneaky nonconformist tricks as inventing
a tooth powder. :

Whatever happens to the world, Seneca assures us, the
school is bound to survive because there is nothing left to take
its. place after 1) the natural law of decay has dong iﬁ; \\/Qrk,
2) the growth of luxury softens ;md corm(‘lcsl a civilization,
and 3) the centralized government of the principate feaves no
issues for public debate. The impression that the school's Oﬁ
every age make on Eduard Meyer is one of “perpetual Vd‘ccluu.?.
Actually the ancient school did not decline, for as Dmpysms
says, it was already decadent in the time of Alexander; 1t was
born sick. The trouble is, according to Dio Chrysostom, that
there is really nothing significant for young people to do; there
is no real demand for their services, and so they all converge
on the university, the one place where doing not’hing.is res-
pectable. He mentions the phenomenal growth of the big new
universities, such as that of Kelainai, where countlcss dFu.ves
of people flock together, people interested.u'l all sorts 9f litiga-
tion and business deals, rhetoricians, political scientists, pro-
moters, flunkeys, pimps, procurers, teamsters ‘(mulctccrs),
hucksters, harlots, dedalers, and con-men in every line—the new
Super-uﬁivcrsity had become all things to all men.

DORMITE SECURE, CIVES!

In its victorious carcer the school overcame its two most
serious opponents with surprising efficiency u‘nd‘dislmtch. They
were the church and the barbarians. Christianity offered the
world the one good chance it ever had of breaking the vicious
cycle of corruption and fraud centering in the' 5chpols. But the
schools had a monopoly on the Things of This World as well
as the Honors of Men. and the voices from another world that
might have brought men to their senses were soon silenced. As
c;ul'ly as the second century, in the approving words ()‘f Dr R
Milburn, “uplifted eyes . . . turned back to earth to find their
assurance in hard focts.”” St. Augustine’s immortal De Doctring
Christiana is but a rhetorician’s invitation to the church to at-
tain mental maturity by signing up pcrm:ment‘ly .\\'i'th the unt-
versity. At the Council of Nicaea when‘ the (Jlmsh;m.docmrs
were displaying themselves as typical vair and \’\:r;mglmg pro-
fessors, a poor luyman, one of the “confessors.” arose in the
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audience and rebuked and abashed them: Which wus it to be,
the Kingdom of Heuaven or the University 2 When the church
went to school and became respectable, wnd when a bishop had
to hold @ university degree in rhetoric, then the Christian popu-
lace, cheated of their promise of another and u better world.
everywhere burst out in appalling demonstrations of helpless
rage. The wild monks who attacked the University of Alexan-
dria were acting like hysterical children, but what course was
open to them against the entrenched power of the schools? In
the end the police power of the state, at the insistent demand
of the great orating bishops, mowed the protestors down in
hundreds of thousands. They made a desert and they called it
a peace, and so, as Ruby puts it, “the old life of the schools
continued, and men could think of nothing better to aim at than
what they had been doing unimaginatively for centuries.”

As the barbarians, Franks, Goths, Visigoths, Vandals,
Suxons, Arabs, and what-not, whatever else they may have
destroyed, they were completely captivated by the schools; their
kings and princes, stunned with admiration of what they took
to be u flowering civilization, diligently set themselves to coni-
posing letters and verse in the learned, tasteless, and trivial
manner of the schools, and went all-out in large-scale crash
programs of civilizing their followers through the offices of the
old established educational system. “The grammatical art is
not used by barbarous kings,” wrote the unbelievably insipid
secretary of the barbarian Theodosius to his master, who took
it all i, "It abides uniquely with legitimate sovereigns.” And
so the warlords of the steppes submitted to the authority of
the schoolmen as willingly as the Christian doctors had.,

The school year at the University of Athens wus opened
with prayers, ()ffcrings. and a formal oration welcoming the
students to the “sanctuary.” Fvery school with its sacred groves,
temple, and library was in theory a shrine of the Muses, a
place of inspiration and retreat from the world, Not the least
important factor in maintaining the marvellous stability of the
institutions was the carefully-cultivated atmosphere, the image
of decp and dedicated study, the look of learning. The aura
of sanctity which the Sophists cast about themselves and their
schools, with their robes, their titles, and their ceremonies, was
the crowning touch of their art, the ultimate answer to the
critics and the doubters. However prone to riot in the streets
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and stews, the shows, baths, and games, the students of the
ancient university always scemed to behave themselves pretty
well on the campus. The formula for preserving order emerges
with striking clarity from an ample mass of documents cover-
& : ument
ing a long period of time. Whoever would avoid serious stu-
< < . )
dent protest or dungerous demands has simply to follow the
rules of the Sophist schools:

. »

1) Free the student from the necessity of any proloaged
or strenuous mental effort.

2) Give him a reasonable assurance that the school is help-
ing him toward a carcer.

5) Confine moral discipline to the amenuitics, paying special
attention to dress and grooming. The student will have his own
sex-life anyway. |

4) Keep him busy with fun and g;{mcs~extmcurrlcul;1r
activity is the thing.

5) Allay any subconscious feelings of guilt due to idleness
and underachievement by emphasis on the greatness of the
institution, whicl' should be frequently dramatized by assem-
blies and ceremonies; an atmosphere of high purpose and exal-
ted dedication is the best insurance against moments of honest
misgiving. o

Here, then, was the secret of order and stability in the

ancient schools.
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William Faulkner:

The Substance
of Faith

Eryo Howgrr*

The young generation in the United States today, the gen-
eration of the Vietnam war, must be unique in at least one way:
it is the first to call into question its country’s moral position
by rebelling, in sizable numbers, against its policy at home and
abroad. But this defection is only a part of a general retrench-
ment from faith and commitment. The magazines and moving-
picture screens flash pictures of nudity, they publicize the
break-through of Victorian taboos in accounts of aberratic:
drugs, promiscuity, and violence. They give ample coverage of
onc of the major discoveries of the generation that God is, after
all, dead. The whole country is, in one way or another, gathered
up in this melce of excitement in the breaking of old images;
and even those who have been around long enough to be aware
of the fads of social change must yet recognize the altered pre-
mise on which young Americans today are facing the future. It
is our national conviction, says John Steinbeck, “that politics
is a dirty, tricky and dishonest pursuit and that all politicians
are crooks.””* Tt was not always the case. The nation was founded
by a tremendous act of faith, in God, in our leaders, in the
rightness of our cause, a faith which permneated every element
of American life. In the eyes of the Buropean, the American’s
faith became his earmark, the source of his simplicity and
naivete and at times of his truculence, but always of his strength.

The fiction of William Faulkner is one of the strongest affir-
mations of faith that American literature has produced. Ironi-

*Dr. Howell, professor of English at Memphis State University, has published
in Apicrican Literature, Georiia Review, South Atluntic Quarterly, Midwest
Quarterly, and Mk Twin Journal. His area of specialization 1s Southern
literaturce..

'John Steinbeck, America and Americans (New York, 1966), p. 35.
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